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Introduction 
Welcome to a support guide, produced to aid the smooth transition  
of autistic young people from Primary to Secondary School.

Home-Start is a family support and befriending service that has been supporting 
families in Slough and the surrounding areas for over 20 years. We have been helping 
families that have children on the autistic spectrum (with a diagnosis/or on the 
pathway) for the past 5 years. This is done through, weekly volunteer visits, parenting 
courses, signposting to relevant services and much more.

This booklet has been produced in collaboration with colleagues in Slough health 
and education settings, parents and young people, and other organisations offering 
specialist services.
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Importance of  
positive transition
Changing schools, class or moving year group can be an anxious and stressful time. 
All young students especially those with additional needs, require time to prepare 
and plan for any changes. Autistic people prefer routine and knowing what to expect. 
Planning and preparation is key to a smooth transition and helps the child to feel 
secure and supported.

Brief overview of autism  
(from the National Autistic Society www.autism.org.uk)

What is autism?
Autistic Spectrum Condition (ASC) is a lifelong condition which affects how those with 
autism make sense of the world around them. 

An autistic person may have difficulty with their processing ability, and are unable to 
process an overload of information, but their strengths are that they are able to see 
sensory patterns and notice the detail.

While those on the spectrum also share certain difficulties, their condition will affect 
them in different ways. 

Autistic people can have varying support needs. One third of autistic people also have 
a learning disability and up to 80% of children with autism meet the criteria for ADHD. 
Diagnosis may include autism with additional profiles like Aspergers or Pathological 
Demand Avoidance (PDA)
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How do people with autism see the world?
Many autistic people have said that the world, to them, is 
a mass of people, places, and events which they 
struggle to make sense of, and which can cause 
them considerable anxiety.

In particular:

 l understanding and relating to other people

 l taking part in everyday family and social life

 l group scenarios 

“I CAN’T FIGURE OUT 
WHAT YOU WANT 

FROM ME”
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Parents and Carers
Tips to reduce anxiety and increase understanding 
during periods of transition
The move to secondary school can be overwhelming for some autistic children, and 
their parents. When you begin discussions about transition, it is important not to rush 
the process.

 l Positive words promote confidence, resulting in happy feelings and positive 
behaviour. For more support on positive language contact Home-Start Slough

 l Involve your child as much as possible in the planning process. Use the Individual 
Education Plan and the Annual Reviews you have to help indentify their transition 
needs

 l Make time for conversations about any worries your child/young person may have. 
Share a story with them about when you were anxious about 
moving school and let them know you understand 
their feelings and offer reassurance. This will help 
them feel less anxious

 l Discuss together the travel arrangements to 
their new school and make a few practise visits. 
School holidays are the ideal time for these 
practise runs. If using public transport, make sure 
you go with them a few times, and then let them take 
the lead on the last couple of occasions

 l Autistic people are more often visual learners, create a pack 
with photos of the school, transport routes, and timetables if 
possible. 

“I CAN’T TAKE IT”
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 l Practise problem solving: 

 � Do they know what to do if the bus broke down, or  
you had to drive a different route due to roadworks?  
Make sure they know what to do or who to contact

 � A small notebook in their school bag for “what if’s” is  
helpful and they can add to it

 l Encourage your child to practise wearing their school uniform, new shoes, PE kit, 
plimsoles/trainers so they are not suddenly uncomfortable in the new setting. This 
will give time to modify any labels, seams, etc.

 l Visit the school’s open evenings, ask questions, and talk to any pupils around the 
school (a useful list of questions can be found on page 10)

 l If summer camp is available, encourage your son or daughter to attend. This will give 
an understanding of the new school environment
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Create a checklist for you and your child to work through and tick when done. An 
example is given below. You can get the document from the Home-Start Slough 
website: www.hsslough.co.uk.

CHECKLIST

Action Resources Completed

Read photobook with 
your child and discuss 
any thoughts

Photobook


Go through new 
timetable

Timetable

Have calendar to tick off 
days getting ready for 
new school

Calendar

New uniform tried on 
and washed (modified & 
labelled)

All elements of school 
uniform (including PE kit)

Travel visits during the 
school holiday

Car/bus/taxi

Work with your existing school and the new one, to take part in as many transition 
days as possible.
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Slough

How to choose a school? 
Planning for transition to a new school can start as early as Year 4, but definitely at the 
beginning of Year 5, see timeline example below:

TIMELINE FOR TRANSITION

It’s never too early to start looking at your options!

Year 5 - October Step 1 - Research

Talk to primary school 
staff. What does my child 
need in a secondary 
school?

Year 5 - January Step 2 - Visit schools Which schools meet my 
child’s needs?

Year 5 - April Step 3 - Contact other 
professionals

Does my child need more 
support, like an EHCP?

Year 6 - September Step 4 - Visit schools with 
your child Create visual booklets

Year 6 - October Step 5 - Complete forms Make sure you make your 
choices clear

The Local Authority may have sent you a list of schools including specialist resource 
units. Give yourself enough time to explore your choices. You can research schools and 
their areas of support on the Borough’s Local Offer website. All schools are required 
to share a wide range of information about all the support and facilities they offer 
children and young people with additional needs. However, some have more detail 
than others.

Also:

 l Look at the school’s policy on SEND (Children with Special Educational Needs and 
Disability)

 l Speak to other parents and children at those schools if possible

 l Attend open days and school fun days



For more information and access to further resources please visit www.hsslough.co.uk10

Managing School Transition  
For Autistic Students Years 5-7

 l Look at

 � The curriculum and what other facilities  
they offer

 � The school prospectus

 � Ofsted rating and report

If you have a choice of schools, reduce your list to maybe 
2 or 3. Space out visits with your child/young person, so they 
have time to process everything they have seen.

Look at school websites together. Allow your child/young person to be involved in this, 
they are more likely to be relaxed and retain the information. 

Questions to ask on a school visit
 l How big are the class sizes and what is the ratio of teachers to students (SEN schools 

may not be able to provide one-to-one support)

 l Can you give me examples of how you currently support autistic students?

 l How do you currently support children with autism moving between classes and at 
break times?

 l Is there a designated area my child can retreat to if overwhelmed?

 l If the canteen is too loud, can they eat their lunch in another area?

 l Are there any opportunities to support autistic children with life skills and social 
skills?

 l What feedback can you share about how manageable the levels of homework are? 
What are the options if my child is struggling?

 l Considering autism, how often do you communicate with parents directly, (does the 
school offer home/schoolbooks and regular meetings)? 

 l How does the school prepare autistic students for exams? Is there a quiet room? Can 
my child choose where they would like to sit to alleviate exam anxieties?

 l Do you offer weekly mentoring sessions (preferably not the class teacher in case any 
issues arise in class)?

“TOO BRIGHT”
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 l When is the best time to discuss any concerns? 

 l Who would I speak to if:

 � I am concerned about the plans in place

 � The school has not seen my child’s IEP/EHC Plan

 � There is not enough preparation from class to class (timetable) or teacher to 
teacher

Once you have been allocated the school place you can start developing relationships 
with the new school. 

Transition plans should be finalised by June of that September start date, leaving 
the first two weeks of July to address any last-minute issues (before term ends at the 
previous setting).

Behavioural concerns
Share any behavioural issues with your new school contact, and these will be shared 
with appropriate staff. School rules will help your child understand what will be 
expected of them. Go through the consequences.

It is important that the school understands your child and how to best approach 
issues if they arise.

Autistic children have a very strong sense of ‘right and wrong’ and can struggle to 
understand the grey areas. Help your child with behaviour expectations. A great way 
to do this is by sharing an example scenario, you can do this with role play and you 
can get more information on how to do this by searching social stories on the web.

After-school activities may be a good opportunity to develop social skills with fewer 
formalities than school, and in a smaller group, but be aware of energy accounting. 
If they have had a stressful day, staying on the school grounds longer could add to 
anxiety and fatigue. However, other young people may like the opportunity to let off 
steam before going home. So, it is important to be available and flexible, if possible.

Transport
If your child travels independently to school, it may help to have something sensory in 
their bag, especially to help wind down and de-stress on the way home.

Free school travel may be applicable to certain households (needs, income and 
distance based). You would need to contact Slough Borough Council and apply online 
or download an application form.
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Young person’s section
As an autistic young person, you may be experiencing big emotions about moving 
class, year group or school. Excited, scared or even just curious. It is OK to have any 
or all these feelings, but sometimes when we struggle to communicate how we are 
feeling it can add to the anxiety and worry.

There are lots of things the adults around you can do to support you and there is a lot 
you can do for yourself.

One thing to help you could be to 
work through this great booklet 
written by Jessica Dark at  
www.supportingneurodiversity.co.uk.

Some things you can do:

 l Talk to your trusted adult about 
how you are feeling

 l Draw pictures or write down what 
you are thinking

 l If you are moving to senior school, become an 
investigator – what do you know about senior schools, which ones would be good for 
your interests?

 l If you have friends, brothers or sisters who have moved class, year group or school, 
talk to them about their experience

 l Write a list of things you want the new teachers to know about you that will help 
them understand you better

 l Think about ways you are going to keep calm and manage yourself in your new 
school

 l What do you need to do to help yourself during the school day? Who is my trusted 
adult, what equipment will I need for the school day, will I have school lunches or 
packed lunch? If school, what are the menu options? 
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Slough

School staff
Supporting a smooth transition
This guide has been developed with contributions from teaching staff, parents, and 
ASC experts.

Classroom
Sensory needs
Consider an autistic child’s sensitivities. Autistic children can experience over or under 
sensitivity to sound, touch, taste, smell, light or colour – each of which can overwhelm 
them and hamper learning; for example, a plane flying overhead, other children in the 
class whispering or a flickering light, this can all lead to sensory overload. Imagine 
it like a Coke bottle being shaken each time one of the senses is being irritated... the 
Coke bottle analogy is great for visualising what could 
happen if the young person doesn’t  get a chance to 
regulate. (See links and information section).

The value of visual structure
Autistic children are often visual learners . Too 
much written information can be confusing 
or overwhelming. Cut it into small sections, 
or rewrite a shorter list for them, adapting the 
information for their individual needs.

A visual presentation will enable students to 
understand the length of time to be spent on an 
activity.

“BACK OFF”
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The use of picture cards or writing a checklist can help young people know what is 
expected of them, and what comes next. All tasks should be in the correct order and 
when the first task has been completed, either the card is removed or a line is drawn 
through the task or the task is erased from the written list. This also helps the autistic 
young person to feel a sense of achievement. 

Lesson planning – consider the following
1. Have I looked at the student profile when planning? There may be some key 

strategies to help engage the student. 

2. Am I clear in my expectations? 

3. Are there examples of what I am looking for in the finished piece of work? 

4. Have I been clear about how I want them to work? 

5. Have I considered the layout of my room? Lighting, ventilation, etc.

6. Is my seating plan the best it can be?

7. What are the student’s interests? Can this help with their learning / understanding?

8. Use short and to the point instructions

If the student refuses to work, check they understand the task. Are they motivated and 
do they see the value?

If they have a PDA (Pathological Demand Avoidance) profile, how they are 
approached, asked and instructed can make all the difference. It could be their 
executive functioning skills – they just don’t know where to start and what the 
expectations are (see the diagram on page 15).

Executive function issues may show in the following ways:

 l Trouble controlling emotions or impulses

 l Problems with starting, organising, planning, or completing tasks

 l Trouble listening or paying attention

 l Short-term memory issues

 l Inability to multitask or balance tasks

 l Socially inappropriate behaviour
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Shutting down due to 
feeling overwhelmed by the 

amount of information
Not knowing where to start

Requiring somebody else
to initiate and/or

organise their tasks

Forgetting the steps
needed to complete a task

Expressing an emotion
every single time

it is felt

An inability to imagine
how to get from start to end

Being unable to do things
well consistently

Not knowing 
where to start

Being unable to 
motivate themselves

Getting distracted 
by other things

Being unable to filter 
what’s important and what’s 

unimportant to focus on

How might poor ‘executive functioning’ present?

© Alis Rowe: The girl with the curly hair

Objects or visual clues provide an increased understanding of expectations. It allows  
students to:

 l Anticipate events

 l Make choices and to have control over what is happening by choosing or rejecting an 
object

 l Understand time and events

 l Help the adult to introduce new activities

 l Develop communication skills where they can indicate their needs

 l Have examples of desired starters to activities

 l Daily timetables are invaluable. They provide structure and opportunities for 
activities to be broken down into smaller, more manageable tasks.

 l It helps to vary the use of physical objects which support learning, so they do not 
become over-dependent on a particular item
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Breaks/Respite
To prevent fatigue and burnout, resulting in 
meltdowns and shutdowns – appropriately 
planned breaks are important.

The use of a ‘time out/pass’ card to allow a 
student to retreat to a designated ‘quiet’ area 
is also helpful in alleviating stress. For older 
students, having a certain number of movement 
breaks/time-out cards each day can be useful in 
stopping them leaving the room constantly.

If they don’t want to draw attention to themselves by leaving 
the class, give them a job to enable them to leave legitimally. Allow 
the student to use a tool to show in class they need to leave, i.e an object like a pen or 
coloured page.

Depending on the needs of the autistic young person you may need to provide access 
to a quiet area for lunch and break times. 

“I DON’T LIKE
LOUD NOISES”
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School staff years 5/6 
Transition guide
1.  Make use of any visual schedules for transition and online resources, and share 

these with the student 

2.  Be consistent and predictable with the young person – give them time to digest 
new information

3.  Use small supportive friendship groups to guide communication on transition

4.  A ‘worry box’ encourages the student to think about things over the coming weeks, 
and posting their worries to be anonymously read out and discussed in class

5.  Use IEP/Annual Reviews to plan out the next school year, discuss their strengths 
and interests, any concerns about their education and what has worked well and 
not so well

6.  Consider what related services to engage (e.g., audiology and occupational 
therapy)

7.  For those students classed as ‘high-functioning’, a high proportion ‘mask’ a lot at 
school, and yet have an equal or higher degree of anxieties

8.  Use a social story to ‘say goodbye’ to their old school and friends (e.g., a calendar, 
something visual)

9.  Arrange for a SENCO from Year 7 to visit the school

10.  Support the parent and child to visit their new school during quieter times. An 
empty class/tutor group with their new teacher would be an ideal first visit

11.  Help the student and parent create a photo album of their new school. If you can 
assist with providing photos of their new teachers, the school and key staff, this 
can be added to a booklet at home - a visual reminder to look through over the 
summer holiday

12.  Produce a one-page profile, initially on transition, identifying triggers that could 
cause upset/negativity/anxiety/stress. Give examples of what to do in each 
situation. This should be made available to all staff in the new school

13.  Allocate and confirm who is responsible for the information and deliverables in the 
IEP/EHC Plan
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14.  Before a new term starts, communication during the holidays will help to alleviate 
any anxiety or concerns the child/young person (and their parents) may have. 
Consider how, when and who will deliver this communication

15.  Work on a ‘Pupil Passport’ that can be passed onto their new school along with 
a laminated card with specific information on it (e.g., let me use blu-tak, don’t sit 
me by a window or at the front of the class), anything that will prevent or reduce 
anxiety and meltdowns. This should include any strategies that have helped, how 
they like to be helped and whether they are able to communicate during visible 
signs of stress

An example of a Pupil Passport is on the Home-Start website www.hsslough.co.uk 
along with a form to help with setting priorities for the student before they transition.

School staff year 7 plus
Some autistic students can be looking forward to moving onto a new school, and 
others will have extreme anxiety about moving school. Each student will have very 
individual needs and support requirements. Gaining as much information from their 
previous school and their parents is crucial.

Listed below are a few ways that can help them prepare for a successful transition:

 l Arrange visits: Teacher/TA to visit the child in their primary school

 l Visits around the school, so they can prepare themselves before transition. Different 
times and days, as many as possible 

 l Ensure staff are aware of their autistic students and have read their EHC Plans/Pupil 
Passport/any other current information that has been shared

 l Discuss with parents any homework issues. Many autistic children find homework 
deeply upsetting as it crosses the boundaries between school and home (their safe 
place). The pressure of different homework from different teachers can be very 
overwhelming, so an option to adapt and discuss with parents is ideal
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The best start to year 7
 l All staff in the new school should have a copy of the Pupil Passport, as it will have 

notes on any support the student will need to be able to access the curriculum, 
including support strategies (available from the Senco)

 l A map of the school with landmarks can help them navigate (sensory overload and 
executive functioning issues can prevent autistic children from knowing where they 
need to be and when)

 l If they do not understand their timetable, could it be adapted – maybe colour coded? 

 l Maybe a buddy system is needed. Have a friend or someone they know in the same 
Tutor group, so they can have a familiar face or designated person to speak to 

 l Allow the autistic student a certain amount of ‘pass cards’ a day, should they need to 
have a brain break. Ensure they have a designated area they can go to which is quiet. 
Brain breaks are especially important for autistic children, as they need to digest all 
the information they have been given and should have time and space for this to 
happen

 l Providing an escape route by giving students a way of communicating if they need to 
leave a situation. Share this with the student, parent/carer and other staff
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The classroom
In year 7 students are expected to work independently and in groups. They are 
expected to listen and follow instructions. Autistic children generally struggle 
with some of the executive functions (see page 15) required to listen and follow 
instructions.

The challenges of group-based classwork
 � Not having the ability to hear what others are saying in a group setting

 � The young person’s social communication skills may not be on par with their 
peers

 � Tasks are not clear to them, or they are unclear how much work is required

 � Does not incorporate the young person’s special interest

Autistic young people will require visual cues and could maybe have the steps  
clearly written out and broken down further into manageable chunks.

Pathological Demand Avoidance (PDA) is a condition which is part of the 
autism spectrum and is characterised by an overwhelming need to avoid 
or resist demands. By using positive phrasing and expressing clear 
outcomes, the young person can see the benefits of completing the 
task and is less likely to experience high anxiety levels.
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Sources of support
The charities and statutory services in your area can help you get the support and 
information you need. Firstly, speak to your school SEND team as they will know the 
most current and available sources of support.

Family Information Service  
(collated services in the area)

Tel: 01753 476589 
www.servicesguide.slough.gov.uk/kb5/
slough/services/home.page

GEMS offer a single point of contact 
for parents/carers with support and 
advice, as well as onward referral and 
signposting to other services.

www.solutions4health.co.ul/our-
services/gems/

SPECIAL VOICES (parenting forum) Tel: 07990 693439  
Email: info@specialvoices.co.uk

Slough SEND Information, Advice 
and Support Services (SENDIASS). 
Telephone helpline service for parents, 
carers, children and young people and 
can be independent supporters (where 
appropriate). 

www.sloughsendiass.org.uk or  
call 01753 787693. 

The autism Group. A Maidenhead based 
charity committed to supporting and 
enhancing the lives of young people on 
the spectrum, their parents and carers. 

Tel: 07423 636339  
Email: info@theautismgroup.org.uk 

Home-Start Slough  
Support for families. 

office@hsslough.co.uk  
T: 01753 572958 

National Autisitic Society www.autism.org.uk

PDA Pathological Demand Avoidance www.pdasociety.org.uk

Parents, above everything, you are your child’s biggest cheerleader.  
Really focus on what your child can do and how you can best help 
them learn by meeting their individual needs. 
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Links, contacts and 
extra information
National Autistic Society (NAS) https://www.autism.org.uk/

Pathological Demand Avoidance society (PDA) https://www.pdasociety.org.uk/

Young Persons section:  
Supporting Secondary School Transitions booklet  
https://www.supportingneurodiversity.co.uk/resources-and-tips

Video clip Rosie King on Newsround;  
My autism & Me. www.bbc.co.uk/newsround/15655232

Alis Rowe - The author or The girl with the Curly Hair 
https://thegirlwiththecurlyhair.co.uk/product/aspergers-syndrome-and-
executive-function/

Autistic fatigue and burnout and energy accounting - 

 � a guide for parents and carers  https://www.autism.org.uk/advice-and-
guidance/topics/mental-health/autistic-fatigue/parents

 � a guide for professionals https://www.autism.org.uk/advice-and-guidance/
topics/mental-health/autistic-fatigue/professionals

Coke bottle  
https://www.facebook.com/theicannetwork/posts/the-coke-bottle-
analogy-can-help-explain-why-many-autisticneurodivergent-
student/1536210389897499/

Dr Stephen Shore  
https://www.limeconnect.com/opportunities_news/detail/leading-
perspectives-on-disability-a-qa-with-dr-stephen-shore
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Slough

Finn Gardiner explains how executive functioning problems impact on his life  
https://www.autism.org.uk/advice-and-guidance/professional-practice/
executive-functioning 

General autism resources and advice

 https://www.autismeducationtrust.org.uk/resources/t4t/

 Free Resources and Tips | Supporting and Celebrating Neurodiversity 
(supportingneurodiversity.co.uk)

 Photocards editable and printable  
https://inclusiveteach.com/2019/06/02/transition-to-a-new-class/

 https://www.autism.org.uk/search?searchTerm=tips+for+teachers

 Photocards editable and printable 
https://inclusiveteach.com/2019/06/02/transition-to-a-new-class/

 General autism resources and advice  
https://www.autismeducationtrust.org.uk/resources/t4t/

 https://www.autism.org.uk/advice-and-guidance/topics/transitions/transition-tips/
teachers

Helpful word definitions 
ADD: Attention Deficit Disorder – excessive concentration issues without hyperactivity 

or impulsivity.

ADHD: Attention Deficit Hyperactivity Disorder is a chronic condition and is divided 
into three different types: inattentive type, hyperactive-impulsive type and 
combination type. It is very common for children with ADHD to have a dual 
diagnosis of autism. 

Asperger syndrome: Previously considered a distinct form of autism defined by 
normal IQ and lack of early speech delay. Today, individuals with these traits 
are diagnosed with an autism spectrum condition with a profile of Aspergers. 
Many people who were originally diagnosed with Asperger’s continue to use it 
as a marker of community and personal identity.
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Autistic Fatigue and Burnout: Being autistic can make fatigue and burnout more 
likely, due to the pressures of social situations and sensory overload. (Also see 
Energy Accounting).

Autism Spectrum Condition: A neurological and developmental condition involving a 
wide range of delays, difficulties, and differences related to social interaction, 
communication, and restricted or repetitive behaviours.

Developmental disability: A group of lifelong disabilities beginning in childhood that 
cause delays or limitations in areas such as learning, mobility, communication, 
self- care, and overall independence.

Disability: A condition of the mind or body that necessitates additional support or 
accommodations in daily life.

Dyslexia: Not linked to intelligence but can make learning difficult. Dyslexia is a 
life-long condition which has a substantial effect on an individual’s day to day 
activities and is classed as a disability under the Equality Act 2010.

Dyspraxia: While many people in the UK use the term dyspraxia to refer to the 
difficulties with movement and co-ordination that first develop in young 
children, this term is used less often by healthcare professionals. Instead, most 
healthcare professionals use the term developmental co-ordination disorder 
(DCD) to describe the condition.

Echolalia: Repetition of another person’s spoken words – a way of communicating and 
processing.

Education and Health Care plan: EHCp is requested by parents or education settings 
to assess if the child will need support and adjustments to access education 
and health care services.  

Energy Accounting: A system used to set manageable limits on your energy levels so 
you do not deplete yourself to the point of burnout.  (See https://www.autism.
org.uk/ for more information).

Executive functioning: The eight key Executive functions are Impulse control, 
Emotional Control, Flexible Thinking, Working Memory, Self-Monitoring, 
Planning and Prioritising, Task Initiation, and Organisation. 
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Functioning labels: A means of splitting the autism spectrum into a “high-
functioning” group and a “low-functioning” group. Intended as a simple way 
to describe an individual, however professionals are moving away from this as 
they find functioning labels are harmful in practice because they may write off 
the needs of some and abilities of others, limiting access to both services and 
education opportunities.

Hidden curriculum: The implicit rules and motives underlying social situations. While 
neurotypical people learn these through experience, autistic people often 
struggle to pick up on, apply, and make sense of these unspoken rules.

Individualised Education Plan (IEP): A document detailing the personalised 
educational goals and supports for students who receive special education 
services.

Masking: This can happen for both genders; however, the increase in female diagnosis 
is often linked to the fact females are highly effective at masking how they are 
feeling and coping.

Meltdown: A sudden, intense emotional release caused by a build-up of overwhelming 
anxiety, emotion, or sensory experiences. Meltdowns and tantrums are 
fundamentally different in that a tantrum is an attempt to manipulate, while a 
meltdown is outside the person’s control. Can be linked to a panic attack.

Neurodiversity: The concept that differences in brain “wiring” — including conditions 
such as autism, ADHD, and dyslexia — are not defective but the result of natural 
variation in the human genome. Atypical thinking styles are recognised as 
valuable sources of insight, creativity and innovation.

Non-verbal: Not using words or speech.

PDA (Pathological Demand Avoidance): First described in the 1980s by Professor 
Elizabeth Newson. Those showing traits of PDA are often seen as more sociable, 
imaginative and comfortable in roleplay. Recognised as Atypical autistic and 
display puzzling and complex behaviours: bossy, resistant to demands either 
by direct instructions or everyday life expectations.  (See Contact page for 
details of the PDA Society)

Pen picture: A creative or vividly written description or summary of someone.

Picture Exchange Communication System (PECS): The primary goal of PECS is to 
teach functional communication. Research has shown that some learners using 
PECS also develop speech. 
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Presume competence: The belief that, with the right supports in place, every 
individual has the capacity to understand and potential to succeed.

Pre-verbal: Having not yet learned to speak: preverbal children.

Profile: Through observation someone’s posture, body language, facial expressions, 
and mannerisms are recorded. When you take time to establish a person’s 
baseline behaviours, you can be more aware of different mood and behavioural 
changes.

Rigidity: There is a sense of doing things on one’s own time, or perhaps not at all.

Rituals: In order to cope with the anxieties and stresses about the chaotic world 
around them, autistic children often obsess and ritualise their behaviours to 
comfort themselves.

Self-advocate: A person with a condition/disability who speaks up about their wishes, 
needs, and rights. Some self-advocates take on a public role in order to educate 
others about their condition and/or promoting disability rights.

Senses: There are many senses and they are all linked to how our brain and body 
responds in situations. Auditory (Hearing), Visual (sight) Tactile (touch), 
Gustatory (taste), Olfactory (smell), Vestibular (balance), Proprioception (body 
awareness) and Introception (awareness of primary functions such as hunger, 
toileting and breathing). See Sensory Processing disorder.

Sensory Processing disorder: Trouble managing information that comes in through 
the senses; it’s like a traffic jam. These issues, sometimes also known as 
sensory integration disorder, can have a big impact on learning and on 
everyday life. Sensory processing disorder is present in almost all people 
with autism spectrum conditions. Hyper-sensitive: overactive, so can become 
avoiders and Hypo-sensitive: under active, so can become seekers.

Stimming: Repetitive sounds, words, or movements (i.e., spinning, rocking, humming) 
that create sensory input as a means of self-soothing.

Therapies: There are many therapies available, but they can be expensive or hard to 
find.  It is important to read about them all and get help in finding the right one 
that can support your child’s individual needs.
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“If you meet one child  
with autism, you’ve only  

met ONE child with autism.”  
Dr Stephen Shore 
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CONNECT is a course developed by Home-Start Slough for parents and 
carers with a child or children either diagnosed, or waiting for a diagnosis 
of autism. There are six sessions which cover the importance of how we 
react and respond, looking after ourselves, managing misbehaviour and 
much more.

This course is specifically designed to support the parenting journey; it is 
interactive and encouraging and there is always a sense of camaraderie 
amongst the attendees who take comfort from knowing that they are not 
the only people facing challenges with their parenting.

To join the CONNECT course, parents or carers should have a child or 
children under 11 years old with a diagnosis of autism or are awaiting a 
diagnosis and they should reside in Slough or Burnham.

To self refer or to refer a parent please email office@hsslough.co.uk  
or call 01753 572958

Connect Parenting courses run 4 times a year over 6 sessions.


